Rubric Scoring Guide for a Written Description: Early Intermediate level ELD (Target level for B level ELD students)
Adapted from Auman (2006), Schleppegrell, M. (1998). Grammar as Resource Research in the Teaching of English, 32 (2), 182-211 (in italics), Dutro ELD Matrix of Grammatical Forms (in bold)

	
	Highly developed (4 pts)
	Proficient (3 pts)
	Basic (2 pts)
	Below Basic (1 pt)
	

	Organization
	___ In-depth plan organizes information
	___ Plan organizes information
	___ Plan may not be completely developed
	___ Plan omitted or not readable
	

	
	___ Strong topic sentence/thesis statement addresses the prompt/topic in a compelling and highly interesting way

___ Reasons, details, facts strongly support topic

___ Varied or subtle transitions sound natural, enhance the flow of the paper (and, or, but, because)
___ Effective examples, evidence, elaboration used

___ Strong conclusion (when necessary) revisits topic/thesis in an interesting way
	___ Topic sentence/thesis statement addresses prompt or topic and includes key words from the prompt

___ Reasons, details, facts are clear

___Transitions used fit the paragraph’s purpose

___ Good examples and/or explanations
___ Solid conclusion (when necessary) restates topic/thesis
	___ Attempts a topic sentence or thesis statement

___ Reasons, details, facts don’t support topic, are confusing
___ Use of ordinary transitions or transitions not used effectively

___Few/weak examples and/or explanations
___ Weak conclusion (when necessary) mostly repeats the topic/thesis statement
	___ Topic sentence/thesis statement is absent or unclear

___ Reasons, details, facts are unclear or not related

___ No transitions or transitions not used correctly

___ No examples and/or explanations
___ No/inappropriate conclusion (when necessary)
	

	Content
	___ Quality and quantity of information educates and/or entertains the reader
___ Intriguing or highly interesting examples, evidence, and explanations bring the prompt to life

___ Fully develops prompt
	___ All information relates to the topic/thesis statement
___ Examples and explanations help reader understand the topic/thesis

___ Clearly addresses the prompt
	___ Information repeated or wanders from the topic/thesis
___ Few examples and/or very little explanation

___ Accurate, but prompt not developed
	___ Not enough information or information unclear
___ Examples inaccurate, confusing, or omitted

___ Off prompt or not clear connection to prompt
	

	Style
	___ Simple sentences; some variety in the way sentences begin.  All sentences have a subject and a predicate.
___ Rich words, content, vocabulary, sensory details and/or figurative language create mental pictures (similes, metaphors)
___ Style of paragraph/essay uses specific words and sentence structures that reflect a specific purpose (e.g., adjectives, ____)
___ Writing does not assume a shared context

	___ Simple sentences; some variety in the way sentences begin.  Most sentences have a subject and a predicate.
___ Familiar/ordinary words fit the topic/thesis; descriptive words, sensory details used effectively
___ Style of paragraph/essay answers and fits the purpose/prompt

___ Few parts of the written piece assume a shared context

	___ Simple sentences or sentences that begin the same way.  Some sentences have a subject and a predicate.
___ Basic words and descriptions

___ Style of paragraph/essay fits the purpose but needs development

___ Written piece mostly assumes a shared context
	___ Many fragments and/or run-on sentences; several short, choppy sentences.  Few sentences have a subject and a predicate.
___ Repeated words or phrases

___ No clear purpose in writing

___ Shared context consistently assumed

	

	Grammar
	___ Mostly consistent subject verb agreement

___ Correct use of plural marking

___ Some correct use of possessives

___ Consistent use of appropriate verb tenses
(some basic errors in the above, fewer than in next category)
	___ Inconsistent subject verb agreement

___ Mostly correct use of plural marking

___ Inconsistent use of possessives
___ Mostly consistent use of appropriate verb tenses
	___ Rare subject verb agreement

___ Inconsistent use of plural marking

___ Mostly incorrect use of possessives
___ Inconsistent use of appropriate verb tenses
	___ No subject verb agreement

___ Mostly incorrect use of plural marking

___ No correct use of possessives
___ Mostly incorrect use of verb tenses
	

	Mechanics
	
	
	
	

	Capitalization/Punctuation
	___ Very few errors 
	___ Some errors but they do not interfere with reading or understanding the writing
	___ Several errors that slow down the reader
	___ Filled with errors that interfere with reading
	

	Spelling
	___ Very few errors 
	___ Some errors but they do not interfere with reading or understanding the writing
	___ Several errors that slow down the reader
	___ Filled with errors that interfere with reading
	


At EI level it is appropriate for students to write from their own experience using frames or simple vignettes and word banks- Dutro 
Notes: 
Relational verbs:

Be, have, seem

Grammatical problems typical of EL students writing descriptions:

1) Subject/verb agreement (e.g., I would also want to know how does the Bengal tiger survives and how it take care of its young.)

2) Plural marking (e.g., The three tiger…)
3) Possesive (It furs is black.)  Ss will avoid having to use the possessive by using “of”- e.g.: The color of the fish is orange with pink stripes.


Ss should begin their descriptions in a way that does not assume a shared context, or shared knowledge about the assignment.
Examples of writing that assume a shared context:

a) It is a lizard with a big head and two big eyes.

b) This animal is a Bengal tiger.

c) Our animal is a zebra that lives on the plains of Africa.

d) The animal we chose was a panther chameleon.
e) The animal in the picture is a panther chameleon.

Examples of writing that do not assume a shared context:

a) The egret has white feathers.

b) My bicycle is my favorite possession.

Rubric Scoring Guide for a Written Description: Intermediate level ELD (Target level for EI level ELD students)

Adapted from Auman (2006), Schleppegrell, M. (1998). Grammar as Resource Research in the Teaching of English, 32 (2), 182-211 (in italics), Dutro ELD Matrix of Grammatical Forms (in bold)

	
	Highly developed (4 pts)
	Proficient (3 pts)
	Basic (2 pts)
	Below Basic (1 pt)
	

	Organization
	___ In-depth plan organizes information
	___ Plan organizes information
	___ Plan may not be completely developed
	___ Plan omitted or not readable
	

	
	___ Strong topic sentence/thesis statement addresses the prompt/topic in a compelling and highly interesting way

___ Reasons, details, facts strongly support topic

___ Varied or subtle transitions sound natural, enhance the flow of the paper (EI + for, so, yet, after, because, before, when)

___ Effective examples, evidence, elaboration used

___ Strong conclusion (when necessary) revisits topic/thesis in an interesting way
	___ Topic sentence/thesis statement addresses prompt or topic and includes key words from the prompt

___ Reasons, details, facts are clear

___Transitions used fit the paragraph’s purpose

___ Good examples and/or explanations

___ Solid conclusion (when necessary) restates topic/thesis
	___ Attempts a topic sentence or thesis statement

___ Reasons, details, facts don’t support topic, are confusing

___ Use of ordinary transitions or transitions not used effectively

___Few/weak examples and/or explanations

___ Weak conclusion (when necessary) mostly repeats the topic/thesis statement
	___ Topic sentence/thesis statement is absent or unclear

___ Reasons, details, facts are unclear or not related

___ No transitions or transitions not used correctly

___ No examples and/or explanations

___ No/inappropriate conclusion (when necessary)
	

	Content
	___ Quality and quantity of information educates and/or entertains the reader

___ Intriguing or highly interesting examples, evidence, and explanations bring the prompt to life

___ Fully develops prompt
	___ All information relates to the topic/thesis statement

___ Examples and explanations help reader understand the topic/thesis

___ Clearly addresses the prompt
	___ Information repeated or wanders from the topic/thesis

___ Few examples and/or very little explanation

___ Accurate, but prompt not developed
	___ Not enough information or information unclear

___ Examples inaccurate, confusing, or omitted

___ Off prompt or not clear connection to prompt
	

	Style
	___ Simple sentences; variety in the way sentences begin.  All sentences have a subject and a predicate.
___ Rich words, content, vocabulary, sensory details and/or figurative language create mental pictures (similes, metaphors)
___ Style of paragraph/essay uses specific words and sentence structures that reflect a specific purpose (e.g., adjectives, ____)

___ Writing does not assume a shared context

	___ Simple sentences; some variety in the way sentences begin.  Most sentences have a subject and a predicate.

___ Familiar/ordinary words fit the topic/thesis; descriptive words, sensory details used effectively

___ Style of paragraph/essay answers and fits the purpose/prompt

___ Few parts of the written piece assume a shared context

	___ Simple sentences or sentences that begin the same way.  Some sentences have a subject and a predicate.

___ Basic words and descriptions

___ Style of paragraph/essay fits the purpose but needs development

___ Written piece mostly assumes a shared context
	___ Many fragments and/or run-on sentences; several short, choppy sentences.  Few sentences have a subject and a predicate.

___ Repeated words or phrases

___ No clear purpose in writing

___ Shared context consistently assumed

	

	Grammar
	___ Mostly consistent subject verb agreement

___ Mostly correct use of plural marking

___ Mostly correct use of possessives

___ Mostly consistent use of appropriate verb tenses (some random errors in the above, fewer than in next category)
	___ Inconsistent subject verb agreement

___ Inconsistent use of plural marking

___ Inconsistent use of possessives

___ Inconsistent use of appropriate verb tenses
	___ Rare subject verb agreement

___ Mostly incorrect use of plural marking

___ Mostly incorrect use of possessives

___ Mostly incorrect use of verb tenses
	___ No subject verb agreement

___ Consistently incorrect use of plural marking

___ Consistently incorrect use of possessives

___ Consistently incorrect use of verb tenses
	

	Mechanics
	
	
	
	

	Capitalization/Punctuation
	___ Very few errors 
	___ Some errors but they do not interfere with reading or understanding the writing
	___ Several errors that slow down the reader
	___ Filled with errors that interfere with reading
	

	Spelling
	___ Very few errors 
	___ Some errors but they do not interfere with reading or understanding the writing
	___ Several errors that slow down the reader
	___ Filled with errors that interfere with reading
	


At I level it is appropriate for students to write using frames or vignettes, with scaffolds such as samples, content word banks, webs and lists of helpful phrases and formats- Dutro 

Rubric Scoring Guide for a Written Description: Early Advanced level ELD (Target level for I level ELD students)

Adapted from Auman (2006), Schleppegrell, M. (1998). Grammar as Resource Research in the Teaching of English, 32 (2), 182-211 (in italics), Dutro ELD Matrix of Grammatical Forms (in bold)

	
	Advanced (4 pts)
	Proficient (3 pts)
	Basic (2 pts)
	Below Basic (1 pt)
	

	Organization
	___ In-depth plan organizes information
	___ Plan organizes information
	___ Plan may not be completely developed
	___ Plan omitted or not readable
	

	
	___ Strong topic sentence/thesis statement addresses the prompt/topic in a compelling and highly interesting way

___ Reasons, details, facts strongly support topic

___ Varied or subtle transitions sound natural, enhance the flow of the paper (EI, I + however, therefore, both/and; either/or; neither/nor; not only/but also; whether/or)

___ Effective examples, evidence, elaboration used

___ Strong conclusion (when necessary) revisits topic/thesis in an interesting way
	___ Topic sentence/thesis statement addresses prompt or topic and includes key words from the prompt

___ Reasons, details, facts are clear

___Transitions used fit the paragraph’s purpose

___ Good examples and/or explanations

___ Solid conclusion (when necessary) restates topic/thesis
	___ Attempts a topic sentence or thesis statement

___ Reasons, details, facts don’t support topic, are confusing

___ Use of ordinary transitions or transitions not used effectively

___Few/weak examples and/or explanations

___ Weak conclusion (when necessary) mostly repeats the topic/thesis statement
	___ Topic sentence/thesis statement is absent or unclear

___ Reasons, details, facts are unclear or not related

___ No transitions or transitions not used correctly

___ No examples and/or explanations

___ No/inappropriate conclusion (when necessary)
	

	Content
	___ Quality and quantity of information educates and/or entertains the reader

___ Intriguing or highly interesting examples, evidence, and explanations bring the prompt to life

___ Fully develops prompt
	___ All information relates to the topic/thesis statement

___ Examples and explanations help reader understand the topic/thesis

___ Clearly addresses the prompt
	___ Information repeated or wanders from the topic/thesis

___ Few examples and/or very little explanation

___ Accurate, but prompt not developed
	___ Not enough information or information unclear

___ Examples inaccurate, confusing, or omitted

___ Off prompt or not clear connection to prompt
	

	Style
	___ A variety of sentence structures (simple, compound- joining two independent clauses- e.g.,: He studied hard and he got a good grade.) 
___ Rich words, content, vocabulary, sensory details and/or figurative language create mental pictures (similes, metaphors)
___ Style of paragraph/essay uses specific words and sentence structures that reflect a specific purpose (e.g., adjectives, ____)

___ Writing does not assume a shared context

	___ At least two different sentence structures; variety in the way sentences begin

___ Familiar/ordinary words fit the topic/thesis; descriptive words, sensory details used effectively

___ Style of paragraph/essay answers and fits the purpose/prompt

___ Few parts of the written piece assume a shared context

	___ Mostly simple sentences or sentences that begin the same way

___ Basic words and descriptions

___ Style of paragraph/essay fits the purpose but needs development

___ Written piece mostly assumes a shared context
	___ Many fragments and/or run-on sentences; several short, choppy sentences

___ Repeated words or phrases

___ No clear purpose in writing

___ Shared context consistently assumed

	

	Grammar
	___ Consistent subject verb agreement

___ Correct use of plural marking

___ Correct use of possessives

___ Consistent use of appropriate verb tenses
(only a few random errors in the above, fewer than in next category)
	___ Mostly consistent subject verb agreement

___ Mostly correct use of plural marking

___ Mostly correct use of possessives

___ Mostly consistent use of appropriate verb tenses
	___ Inconsistent subject verb agreement

___ Inconsistent use of plural marking

___ Inconsistent use of possessives

___ Inconsistent use of appropriate verb tenses
	___ Rare subject verb agreement

___ Mostly incorrect use of plural marking

___ Mostly incorrect use of possessives

___ Mostly incorrect use of verb tenses
	

	Mechanics
	
	
	
	

	Capitalization/Punctuation
	___ Very few errors 
	___ Some errors but they do not interfere with reading or understanding the writing
	___ Several errors that slow down the reader
	___ Filled with errors that interfere with reading
	

	Spelling
	___ Very few errors 
	___ Some errors but they do not interfere with reading or understanding the writing
	___ Several errors that slow down the reader
	___ Filled with errors that interfere with reading
	


At EA level it is appropriate for students to compose with scaffold (formats, vocabulary, webs)- Dutro

Rubric Scoring Guide for a Written Description: Advanced level ELD (Target level for EA ELD level students)

Adapted from Auman (2006), Schleppegrell, M. (1998). Grammar as Resource Research in the Teaching of English, 32 (2), 182-211 (in italics), Dutro ELD Matrix of Grammatical Forms (in bold)

	
	Highly Developed (4 pts)
	Proficient (3 pts)
	Basic (2 pts)
	Below Basic (1 pt)
	

	Organization
	___ In-depth plan organizes information
	___ Plan organizes information
	___ Plan may not be completely developed
	___ Plan omitted or not readable
	

	
	___ Strong topic sentence/thesis statement addresses the prompt/topic in a compelling and highly interesting way

___ Reasons, details, facts strongly support topic

___ Varied or subtle transitions sound natural, enhance the flow of the paper (EI, I, EA + although, whenever, as soon as)
___ Effective examples, evidence, elaboration used

___ Strong conclusion (when necessary) revisits topic/thesis in an interesting way
	___ Topic sentence/thesis statement addresses prompt or topic and includes key words from the prompt

___ Reasons, details, facts are clear

___Transitions used fit the paragraph’s purpose

___ Good examples and/or explanations

___ Solid conclusion (when necessary) restates topic/thesis
	___ Attempts a topic sentence or thesis statement

___ Reasons, details, facts don’t support topic, are confusing

___ Use of ordinary transitions or transitions not used effectively

___Few/weak examples and/or explanations

___ Weak conclusion (when necessary) mostly repeats the topic/thesis statement
	___ Topic sentence/thesis statement is absent or unclear

___ Reasons, details, facts are unclear or not related

___ No transitions or transitions not used correctly

___ No examples and/or explanations

___ No/inappropriate conclusion (when necessary)
	

	Content
	___ Quality and quantity of information educates and/or entertains the reader

___ Intriguing or highly interesting examples, evidence, and explanations bring the prompt to life

___ Fully develops prompt
	___ All information relates to the topic/thesis statement

___ Examples and explanations help reader understand the topic/thesis

___ Clearly addresses the prompt
	___ Information repeated or wanders from the topic/thesis

___ Few examples and/or very little explanation

___ Accurate, but prompt not developed
	___ Not enough information or information unclear

___ Examples inaccurate, confusing, or omitted

___ Off prompt or not clear connection to prompt
	

	Style
	___ A variety of sentence structures (simple, compound, complex) 
___ Rich words, content, vocabulary, sensory details and figurative language create mental pictures (similes, metaphors)

___ Style of paragraph/essay uses specific words and sentence structures that reflect a specific purpose (e.g., adjectives, ____)

___ Writing does not assume a shared context

	___ At least two different sentence structures; variety in the way sentences begin

___ Familiar/ordinary words fit the topic/thesis; descriptive words, sensory details and figurative language used effectively

___ Style of paragraph/essay answers and fits the purpose/prompt

___ Few parts of the written piece assume a shared context

	___ Mostly simple sentences or sentences that begin the same way

___ Basic words and descriptions, figurative language attempted, but unsuccessful

___ Style of paragraph/essay fits the purpose but needs development

___ Written piece mostly assumes a shared context
	___ Many fragments and/or run-on sentences; several short, choppy sentences

___ Repeated words or phrases

___ No clear purpose in writing

___ Shared context consistently assumed

	

	Grammar
	___ Consistent subject verb agreement

___ Correct use of plural marking

___ Correct use of possessives

___ Consistent use of appropriate verb tenses
	___ Mostly consistent subject verb agreement

___ Mostly correct use of plural marking

___ Mostly correct use of possessives

___ Mostly consistent use of appropriate verb tenses
	___ Inconsistent subject verb agreement

___ Inconsistent use of plural marking

___ Inconsistent use of possessives

___ Inconsistent use of appropriate verb tenses
	___ Rare subject verb agreement

___ Mostly incorrect use of plural marking

___ Mostly incorrect use of possessives

___ Mostly incorrect use of verb tenses
	

	Mechanics
	
	
	
	

	Capitalization/Punctuation
	___ Very few errors 
	___ Some errors but they do not interfere with reading or understanding the writing
	___ Several errors that slow down the reader
	___ Filled with errors that interfere with reading
	

	Spelling
	___ Very few errors 
	___ Some errors but they do not interfere with reading or understanding the writing
	___ Several errors that slow down the reader
	___ Filled with errors that interfere with reading
	


�  Instruction at one level ahead of assessed proficiency is assumed.  In other words, if a student has been tested (using the ADEPT) and was assessed to be at the “early advanced” level, then the target skills to be taught are those found at the “advanced” level.


� Correct use of 3rd person singular form e.g., he walks is not expected at this level)


�  Instruction at one level ahead of assessed proficiency is assumed.  In other words, if a student has been tested (using the ADEPT) and was assessed to be at the “early advanced” level, then the target skills to be taught are those found at the “advanced” level.


�  Instruction at one level ahead of assessed proficiency is assumed.  In other words, if a student has been tested (using the ADEPT) and was assessed to be at the “early advanced” level, then the target skills to be taught are those found at the “advanced” level.


�  Instruction at one level ahead of assessed proficiency is assumed.  In other words, if a student has been tested (using the ADEPT) and was assessed to be at the “early advanced” level, then the target skills to be taught are those found at the “advanced” level.





